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The traditional Baccalaureate ceremony was held in Mead 
Chapel. The address was given by President James I. 
Armstrong (see page 4).
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The Hon. Philip H. Hoff, Governor 
Vermont, discusses “ A Revolution\ 
The Spirit,” in his address at the It 
Commencement of the College.

Thirty-one seniors received .-l/'m) 
commissions as second lieutenant:, 
at Commencement. Two graduate} 
were aivarded commissions in Iht 
Marine Corps.

Honorary degree recipient U'illian 
.Martin, J r ., Chairman o j tht 
Federal Reserve System, and daugh
ter Cynthia of the Class of 1966.



• I I E I V C E M E I V T

T
h e  166th academic year of Middlebury College ended 
on June 13, with President James I. Armstrong con

ferring Bachelor of Arts Degrees upon 273 men and 
women, seventeen Masters Degrees, and four Honorary 
Degrees on persons of note at ceremonies held in the 
Memorial Field House.

Vermont Governor Philip H. Hoff was the Commence
ment speaker. Speaking to more than one thousand 
parents, friends, alumni and graduates at Memorial Field 
House on the Middlebury Campus, Governor Hoff said, 
he feels that private groups and individuals today don’t 
have the resources by themselves to really meet the goals 
set for our society.

“Today’s society is committed to guarantee minimum 
standards of life, health and environment and upgrade our 
aspirations to a new standard of competition for excel
lence,” the guest speaker said. “ In order to do this, re
quires that as a nation, we forge a vital partnership— 
public and private, individual and institutional—local, 
state and national.

“ Such marshalling and partnership is the hallmark of 
present and emerging approaches to public problems,” 
the Governor said.

“This concept of partnership represents a fundamental 
change in our idea of government,” the Governor ex
plained. “ It is as dramatic as our new concern with 
defining public goals rather than merely meeting im
mediate social or economic needs on a purely pragmatic 
basis.

“This shift in our conventional wisdom has various and 
specific implications for us as responsible citizens,” he said. 
“ It demands a new degree of creativity and participation 
in community affairs. And the facts of life today are such 
that the community of our existence is much more than 
the town, city, state or even nation in which we live.

“ I think that the new individualism contains the seeds of 
a new and infinitely more creative sense of community. 
The revolution of the spirit of which I spoke earlier is in
deed a new order of community,” Governor Hoff noted.

He said this revolution contains all the excesses we as
sociate with youth, and it is as irritating as it is inspiring. 
This is in evidence in the student demonstrations and 
protest marches both in this country and around the 
world, he added.

“Despite these surface irritations that sometimes be
cloud the fundamental issues being challenged, I sense 
that this revolution offers new hope for achieving not only 
the Great Society but the New society,” the commence
ment speaker predicted.

He called on the universities to do more to promote a 
questioning spirit among students who more often chal
lenge our social order than anyone else. “They must do 
more as institutions to challenge the status quo,” he said. 
“They must demand more as moulders of the intellectual 
context within which students prepare for citizenship.

“But just as our colleges and universities must mature to 
match the need for intellectual leadership, our young 
people need to broaden the scope of their knowledge to 
include a rational understanding of the complexities of the 
world in which we must operate,” the Governor remarked.

The revolution of the spirit is the difference between 
toleration and understanding and as such offers great hope 
for the world, he said. However, it demands a new sense of 
discipline, the discipline of knowing and understanding 
our scientific as well as our human condition, he pointed 
out.

“For if this revolution achieves its ultimate reality, it will 
be within the community of the world. It is therefore es
sential that we all prepare for creative and constructive 
participation in this world community,” Governor Hoff 
said.

Following the Commencement address. President Arm
strong conferred the degrees. The graduates of the Class of 
1966 were headed by Margaret E. Liston and Robert E. 
Adamec, valedictorians, and Janet E. Kehl and James J. 
Ward, salutatorians. Miss Liston graduated summa cum 
laude; Miss Kehl, Mr. Adamec and Mr. Ward, magna 
cum laude and twenty-one others cum laude. Thirteen 
were named to Phi Beta Kappa.

Recipients of Honorary Degrees were: Stephen Albert 
Freeman, Vice President Emeritus, Director of the Col
lege’s Language Schools—Doctor of Letters; Philip Hender
son Hoff, Governor of Vermont—Doctor of Laws; Frances 
Oldham Kelsey, Chief, Investigational Branch, U. S. Food 
and Drug Administration—Doctor of Science; William 
McChesney Martin, Jr., Chairman, Board of Governors, 
Federal Reserve System—Doctor of Laws.

Y O U R  F A M IL Y  A N D  M ID D L E B U R Y  

Sum m er 1966, V olum e 9, N um ber 4 

George H. H uban, Editor

Your Fam ily and M iddlebury is published four tim es yearly: 
Spring, Sum m er, Fall, W inter, by M iddlebury College.
Editorial Office is at O ld Chapel, M iddlebury College, 
M iddlebury, V erm ont 05753

Second class postage paid at M iddlebury, Verm ont.

Summer Issue



The
Judging
Mind
By Dr. J ames I. Armstrong

Baccalaureate Address given at M ead Chapel, 
June 12, 1966

T here are many questions which press hard upon all of us but 
especially upon young people who are asked to resonate to an 

environment changing at a speed not ever before experienced by 
men, almost as if they were asked to use regular glasses to see as 
the electron microscope sees—questions which have to do with 
how best to conduct oneself in our increasingly complex society, 
or in more old-fashioned language, questions that have to do with 
right and wrong, what is fair and what is just, and how we shall 
judge these matters—these become increasingly perplexing ques
tions.

This has been a lively year a t M iddlebury. T he members ol 
the Class of 1966 have responded actively to the changing climate 
of the world.

Students are asking today for greater freedom, and there is a 
tendency in the world of their elders to become disturbed at the 
demands which are m ade for greater social freedom, a t the activist 
role of the student, a t the students’ desire to go beyond the class
room and to get involved. I do not propose to haul out the 
Berkeley Free Speech M ovement and devote this baccalaureate 
Sunday to an  analysis of student protest activities. R ather I would 
devote our time to the problems of increasing freedom in our so
ciety, a freedom which I believe ought to be considered in its 
relation to knowledge and the judging m ind—a m atter im portant 
for all, young and old alike, student and teacher, parent and child.

Consider for a m om ent the im pact of the following account 
which I draw  from A rthur Gordon. “ Last summer, ’’writes 
Gordon, “ on the fourth of July, like so m any other Americans, I 
found myself a t a gathering where part of the program  was a 
short patriotic address. T he speaker said the appropriate things 
and said them  well. He talked about the m eaning of Independence 
Day. He spoke of the men who signed the Declaration, their 
courage, their dedication. He rem inded us of our heritage of free
dom, how precious it was, how jealously we should guard it.

“ W e sat there, somnolent and satisfied, and applauded when 
he was through. But suddenly, as the applause died away, a young 
m an, a college student he m ight have been, spoke from the back 
of the crowd. ‘W hy’, he dem anded, ‘don’t you tell them  the whole 
tru th?’ . . . ‘why don’t you tell them  that freedom is the most 
dangerous gift anyone can receive? W hy don’t you tell them  that 
it’s a two-edged sword tha t will destroy us unless we learn how to 
use it, and learn soon? W hy don’t you make them  see tha t we face 
a greater challenge than  our ancestors ever did? They only had 
to fight for freedom. We have to live with it !’ He stared for a m o
m ent a t our blank, uncom prehending faces. T hen he struggled his 
way through the crowd and was gone.”

We all initially have uncom prehending faces. W hat a crack pot ! 
W hat a fool! to speak thus of freedom. Yet there is a swift and 
stunning insight here which raises the question : How shall a m an 
understand and use such growing freedom? This is a vast and com
plicated subject, and I fear I may get lost like the young rector in 
the comfortable words of the prayer book unless I confine my re
marks to one attitude or stance which seems to me both provoca
tive and worthy of our closest attention, for upon examination it 
m ay help to define the role and risk of the judging mind in the 
hum an situation.
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Doubtless you have heard tha t fine old story about 
the m an who was a native of Paris, Kentucky and who 
paid a visit to Paris, France. W hen he was asked 
whether there was any difference between Paris, 
France and Paris, Kentucky, he replied. “Yes, in
deed, things are different, bu t you notice it more in 
Paris, France.” Things are different in Paris, France, 
and we have become familiar in our converging 
world with the fact of the differences between and 
among societies and cultures.

T he work of the anthropologist has stressed the 
differences between, say, the cultural values of the 
Zuni Indians of New Mexico, and the Dobus of 
Melanesia. W e  have learned a great deal from the 
scientific m ethod of the social scientist, and through 
him we have won new freedoms from provincialism 
and narrowness. Nonetheless, there is an inference— 
all too readily draw n, I fear—that because values 
differ from one culture to another and because 
science has not provided any yardstick, the only pos
sible stance m odern m an can take is a kind of value 
laissez-faire. Indeed, w hat I think we m ust be con
cerned about is the consequence of this—a reluctance 
to make any moral judgm ents, a permissiveness which 
seems to hope tha t all will work out well in the end. 
As one social scientist said to another facetiously, it 
works all right in practice, bu t how does it check out 
in theory! According to this view it is as inappropriate 
to judge in m oral m atters as it would be to attribute 
cruelty to gravity or to speak of “ kind” H 2O. This is 
not a new attitude among men ; m oral relativism has 
appeared in the western world as early as the Fifth 
Century B.C. with a  disastrous result for the A thenian 
people. W hat is striking about the m odern neutralism  
is the apparent belief tha t one can, like the an thro 
pologist, qua anthropologist, be simply an observer 
of life.

Yet the position of m oral neutralism  cannot finally, 
it seems to me, stand up under the imperatives of 
living. To put it most bluntly, there are no spectators 
among the living. O rtega y Gasset remarks that “ life 
is fired a t us point-blank.” It is, and we cannot 
suspend judging. How the mind judges, then, guided 
by what values, these become m atters of the very 
greatest im portance.

In an article written some years ago John  G ardner 
comments; “ and there is really, literally, no place to 
hide. 1 was discussing these m atters with a young man 
recently and he said, T don’t mind m aking judg 
ments that involve myself alone but I object to m ak
ing judgm ents that affect the lives of other people.’ I 
sympathized with his position but had to tell him 
that his reluctance would make it impossible for him 
to be a second grade teacher, a corporation president, 
a husband, a politician, a parent, a traffic policeman.

a weatherm an, a chef, a doctor or a horse race handi- 
capper.”

In  brief, we m ust judge; we must have values, and 
this is precisely why I think a liberal education is so 
immensely im portant. I have said before, and I say 
again here, tha t Plato catches the spirit of this by ob
serving th a t the unexamined life is not worth living. 
The liberal arts and liberal sciences are only liberal 
if they do develop the power of critical thinking. We 
all must examine our values—religious, moral, 
political. “ Education is not a neutral enterprise. It is 
perm eated with convictions about what is im portant 
to know and to become.” (Philip H. Phénix, Educa
tion and the Common Good). T he College itself must have 
its values, its own conscience beyond self-interest, and 
its role is to educate, not indoctrinate; to nurture 
thought which will be translated into action; to 
create a context for learning which is open and flexi
ble, not narrow and rigid.

If we agree that there is no alternative— that the 
m ind judges for good or for ill, we must also agree 
that men have reason to fear that mind. Examples of 
brutish, calculated cruelty are legion. Adolph H itler’s 
judgm ents recall the horror of genocide, the gas 
cham ber, and a Nietzschean superrace. Less well re 
m em bered are the judgm ents of the G rand Inquisitor 
in the nam e of the Father and the Son and the Holy 
Ghost. H um an beings were burned a t the stake for 
heresy right here in New England, and “ holy” wars 
were fought over doctrinal disputes. And beyond the 
rational are the volcanic forces of the irrational ready 
to lay us by the heels— in the mob, in hate, and fear— 
in Selma, in W atts, in New York City.

Yet we cannot chain down the judging mind. It is 
at this crucial point tha t liberal learning insists on the 
im portance of the liberal arts as a way both to under
stand that freedom implies restraint and that freedom 
involves value judgments. Value judgm ents should be 
based on the best data  available, experiential, im 
aginative, systematic, analytic, creative, the wisdom 
of m an’s experience. The risk is always great, bu t in a 
sense the risk is a gallant hazard.

It is the m ark of the m ature m an tha t he faces the 
necessity. There is analysis, study, questioning, inter
preting, and always finally your judging according to 
your values, whether those values be humanistically 
or theistically based, they are your values or, if you 
will permit, they are your gods. From  them  will derive 
your decisions and through them  the spirit and style 
of your life will be formed.

Before the philosophers were the poets, and the 
poets have ever sought to say more accurately, more 
precisely by a “ raid on the inarticulate” what can be 
understood of the hum an situation. If with T. S. Eliot 
we recognize everlastingly our {Please turn topage 18)
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Alumni Seminar Explores 

Controversial Question hivolving

THE ROLE OF THE COLLEGi

Alumni, parents and friends gathered at Bread Loaf on the 
Friday evening of Commencement Weekend to participate in 
the annual Alumni Seminar. Members of the panel leading 
the discussion were: Dr. C. Dann Sargent, ’57, Professor 
Samuel Guarnaccia, ’30, Rev. Charles P. Scott, Chaplain of 
the College, Professor Reginald L. Cook, ’24, and Dr. 
Dennis O’ Brien, Dean of Men and moderator of the panel 
discussion.

Dean O’Brien prepared the following synopsis of the 
Alumni Seminar discussion for Your Family and M id-
DLEBURY.

W hen Melville’s youthful R edburn arrived 
in Liverpool, he carried with him  an old green 
morocco guide-book which his father had 
used on his travels abroad. Guide-book in 
pocket, R edburn started out to locate Rid- 
dough’s Hotel, a familiar landm ark of his 
father’s. So, haunted by the memory of his 
father, R edburn walked in the vicinity of the 
hotel only to discover it had been pulled down, 
and, although his guide-book said a castle 
once stood prominently on Castle Street, it 
had also disappeared. A new light concerning 
his guide-book broke in upon him  ; it was fifty 
years behind the times. In  his m om ent of tru th  
R edburn disavowed belief in a guide-book now 
useless to him, “Yes,” he reflected, “ the thing 
tha t had guided the father could not guide the 
son.” And he thought: “ This world, my boy, 
is a moving world ; its R iddough’s Hotels are 
forever being pulled dow n; it never stands 
still; and its sands are forever shifting.”

IT WAS a cold Ju n e  evening in the Little T heater as 
we listened to Doc Cook read this parable to a 

group of M iddlebury alum ni and friends assembled 
to hear a faculty panel discuss “ the role of the liberal 
arts college in today’s society.” Perhaps there was a 
partial inversion of Melville’s tale tha t night: The 
Inn, Joseph Battell’s ram bling old m ountain retreat

at Bread Loaf, was still there and M iddlebury men 
and women of former years could trust the guidebook 
of memory to find their way about. But if the archi
tecture was reassuringly familiar, and the chill Ver
m ont spring eternally the same, the faculty panel 
evoked a picture of a new, disturbing but challenging 
world tha t would allow no m an and no institution a 
place of final isolation and retreat. Professor Cook’s 
quotation from Emily Dickinson set the tone of both 
problem  and response: “ In  insecurity to lie / Is joy’s 
insuring quality.”

PROFESSOR Sam G uarnaccia, looking as tanned as if 
he had just returned from his Peace Corps mis

sion to Peru of a year ago, stated that he was not in 
terested in talking about M iddlebury and its own 
little circle. H e evoked the names of two men. Pope 
Jo h n  X X III  and Jo h n  F. Kennedy, whose im pact on 
the whole world stood as an  inspiration to men of 
good will everywhere. It was JF K  to whom he par
ticularly wanted to pay tribute because of his role in 
putting the Peace Corps into operation. “ I have a 
very soft spot in my heart for the Peace Corps and for 
the way tha t they have handled the particular prob 
lem of com m itm ent to service, which I think m ust be 
the key to education. I think tha t if education doesn’t 
lead to the idea of service for the welfare of others 
education has failed in its goal.”

As a professor of languages, he was grateful to the 
Peace Corps for exploding once and for all the notion 
tha t Americans can’t learn foreign languages. If 
young Americans have learned to com m unicate with 
people of fifty nations, this also posed a challenge to 
language teachers who have, by and large, failed to 
give to the general student a real knowledge of any 
foreign language. O f the twelve m ajor world lan
guages, M iddlebury offers only five in its regular 
program  and just this summer we have begun in a 
small way to approach the language spoken by the 
greatest num ber of people, Chinese. And if we have 
not expanded our linguistic horizons over the globe.
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^ TODAY’S SOCIETY

we have not expanded our educational horizons a t 
home. “ M iddlebury, like every college, ought to 
serve as a unifying force in a community. I think that 
the people of a community should be invited to share 
in the opportunities tha t an  educational institution 
has to oflfer.”

The next panelist to speak from behind a barrage 
of microphones tha t would have done proud service 
a t a national convention was a recent M iddlebury 
graduate, D ann Sargent, ’57, now on the faculty at 
Princeton. It was Prof. Sargent who generated the 
m yth that President Armstrong, in Princeton for his 
twenty-fifth reunion, was suffering the indignity of 
one of those bizarre orange costumes affected by 
Princeton reunion classes. Research on this topic re 
veals that the Princeton class of 1941 was attired in a 
conservative (M iddlebury) blue blazer with an 
orange seal.

PROF. Sargent’s topic was illiteracy—scientific il
literacy, and he told the tale of a potential 

Rhodes scholar who came to him  to inquire about the 
tru th  of the rum or that Rhodes committees were an ti
scientist. He pointed out to the young m an that this 
was far from official doctrine but he wondered if the 
inability of the general literate public to “ talk sci
ence” did not put the scientist Rhodes candidate a t a 
disadvantage when compared to the history major 
who could wander on through the Glorious Revolu
tion and the W ar of 1812 with impressive effect. He 
conjectured that when a scientist begins to talk about 
spectroscopy a pall is likely to descend on conversa
tion. Prof. Sargent laid the blam e squarely on the 
colleges for failing to educate students in the sciences. 
(The proof of Prof. Sargent’s accusation is probably 
borne out by the transcript of his remarks. Several of 
the m any microphones that confronted us that night 
were for m aking a tape from which a transcript was 
prepared from which, in turn, this article is being 
written. The transcript contains references to things 
like “ triangular m otom etry” and “ nuclear meganic
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resonant spectroscopy”—which sound like T V  fiction 
but, personally, I am  in no position to know.)

How have the colleges tried to solve the problem  of 
scientific illiteracy? There seem to be two favored 
methods: “ O ne is to have a science required. M any 
of you are familiar with this—you sweated through a 
year of baby chemistry or basic geology or biology 
and you hated every m inute of it and when tha t was 
over you forgot about science and furtherm ore you 
didn’t learn m uch about science in tha t process. The 
second m ethod is to emphasize the approach of the 
history and philosophy of science. The problem  with 
that is that the history and philosophy of science is not 
science.” And it isn’t the potential Rhodes scholar 
who is disadvantaged by this scientific illiteracy, it is 
the average m an who wants to read The New York 
Times or know how to vote intelligently when 15 to 
20% of our national budget is spent on the advice of 
scientists.

PROF. Sargent offered the suggestion tha t Colleges 
do away with basic “ survey courses” in the sci

ences and replace them  with a two semester general 
education program . In the first semester the in 
structor would take some “ rather narrowly defined 
problem  and develop for the student and with the 
student all of the basic information that he needs to 
take the problem  through to the present frontiers of 
research on the problem .” T he second seinester 
would be a course on science for the general reader 
which would cover all areas of science touching on 
the problems and accomplishments of science today. 
Then, as a final spectre to haunt the liberal arts col
lege, Prof. Sargent turned to the immense pressures 
toward specialization—no where perhaps as preva
lent as in the natural sciences—which have placed 
Colleges like M iddlebury in a squeeze between ad 
vanced placem ent freshmen and Ph.D. oriented up 
perclassmen who look on a  broad curriculum  as a 
distraction from their professional interest.

The buildings and grounds crews had been working
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on the Bread Loaf theater tha t day and had just 
finished laying a new concrete floor in the space be
hind the stage. In order to hasten the drying, all the 
windows had been left open and great gusts of air 
billowed out from under the black curtain  behind 
the panelists. No doubt the audience wondered what 
the Dean of M en was doing when he kept disap
pearing behind the curtain from time to time during 
Prof. G uarnaccia’s and Prof. Sargent’s presentations. 
I was simply trying to find all those windows and 
close them. R eturning from one of those trips in 
search of hum an comfort, I found tha t my time had 
come to make a few remarks.

As a student dean, I felt th a t I could claim a prob- 
 ̂ lem of comm unication greater than  the problem 

of learning Chinese or nuclear physics— I have to try 
to understand w hat our undergraduates are  saying. 
I consider the challenge of translating student talk 
not simply as a means of keeping a tem porary peace 
on the college campus but, m ore fundam entally, as a 
guide to where the college is headed. Citing Frederick 
Rudolph, author of the best general history of the 
American College and University, I m ade the claim 
that the extra-curricular life of the college, the world 
of student culture, because it is less subject to rules 
and institutional custom, is likely to show the wave 
of the future more clearly than  the best laid plans of 
adm inistrators and faculty. O ne need only point to 
the great revolutions visited on American colleges by 
the wholly student originated institutions of inter
collegiate athletics and  fraternities. Lest anyone 
think th a t these institutions are not central to the 
Am erican college, one need only note th a t it was the 
original fraternities with their emphasis on con
tem porary literary m atters which saved the reading 
of books in college. M ark Hopkins, president of 
Williams in the early nineteenth century and dedi- 
catedly anti-fraternity, boasted that he never read 
books when m any fraternity libraries were superior 
to those of the college.

There is reason to believe, therefore, that the future 
of the college can be discovered m ore easily in the 
Peace Corps, in the “ civil rights sem inar” run  during 
the last year at M iddlebury, in the T each-In  (already 
incorporated as a regular academ ic exercise a t An
tioch) and in the Free University M ovement. It is not 
only devices for instruction that are a t issue, it is the 
whole sense of personal relevance in liberal arts edu
cation. Throughout the nineteenth century students, 
trustees and the general public grumbled about the 
“ irrelevance” of the classical curriculum  of Greek and 
Latin. In the twentieth century, the curriculum  has 
revised so tha t we can read in sociology classes about 
the racial turm oil of the day— but perhaps there is

yet more to do. Students still wonder about the per
sonal relevance of a college education which, to 
many, seems only a training for m arketable skills.

Ghaplain Scott spoke next. He pointed out tlie 
really startling growth of interest in religion at secular 
colleges. This interest has arisen in part from the 
faculty concern for “ values” throughout nearly thirty 
years of war and cold war and has manifested itself 
in two separate fashions: the establishment of the 
college chaplaincy and the founding of departm ents 
of religious studies as an  integral part of a liberal arts 
program.

W hile denom inational chaplaincies have a fairly 
long history a t American Colleges, the institution of 
the general college chaplain, such as we have at 
M iddlebury, is of recent origin. In the late 40’s there 
were only thirty  chaplains enrolled in the National 
Association of College and University Chaplains as 
against nearly 350 today. T he general college chap
laincy seems to be a particularly appropriate notion 
in these days of growing ecumenical spirit.

JUST this year, M iddlebury has formally established 
a M ajor in the D epartm ent of Religion. For the 

first time a M iddlebury student will be able to earn 
his degree in the field of religion. M iddlebury is only 
following the lead of m any of the most distinguished 
universities and colleges in setting up such a program . 
T here is no doubt about student interest—during 
1965-66 there were over 450 enrollments in the vari
ous religion courses.

T he Chaplain closed by noting the paradoxical 
fact that while m any students deliberately reject the 
traditional formulae of belief and practice of the 
churches, their interest in religion seems to be grow
ing. “ God m ay be dead, bu t there are m any students 
who either don’t believe it, or who w ant to be present 
a t a prolonged post-mortem.”

T he final panelist was Professor Reginald Cook, 
“ Doc Cook” to generations of M iddlebury students. 
It was typical of Doc tha t unlike the rest of us journey
m an scholars on the panel, he came with a polished 
address richly studded with illustrations from his 
favorite authors: Melville, Emerson, Emily Dickin
son, Thoreau. I quote some of the m ain points: 

“ The role of a liberal arts education in a m odern 
secular society has a t least three possibilities. It can 
assume the function of a storehouse of ideas where 
the four disciplines—the humanities, the natural and 
social sciences, and languages—learn and apply what 
is already known. O r, it can function as a training 
area for specialists in particular careers. Neither of 
these objectives—the first a form of coupon-clipping 
of unearned increm ent from an inherited past, and 
the second the concept of the {Please turn to page 18)
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The Library Collection 
And The Teaching Program

J ohn R. McKenna, Librarian

,.URiNG T he Past Few Years we have wit
nessed m any changes in the field of higher 
education. Among the more im portant 
developments has been the abandonm ent 

of the lecture-textbook m ethod of teaching in favor of 
programs tha t require students to do more work on 
their own. If one were to examine a sampling of ca ta 
logs from American colleges, he would find tha t each 
institution boasts of one or more individual study 
projects for undergraduates. Some take the form of 
honors theses for superior students, while others in
clude the whole student body in a program  of inde
pendent inquiry. Although they m ay differ somewhat 
in detail, all of them  have at least two things in com
m on: research in the laboratory or library, and a 
written paper of substantial length and depth. All of 
them, needless to say, require a library of high quality 
containing extensive files of journals and source m a
terials.

Since these changes in teaching m ethod have de
veloped, libraries have been called upon to play a 
more im portant role in the educational process. In 
former times, the library’s function was to provide 
materials to supplement the classroom lectures. T o 
day, projects involving library research often take the 
place of formal classes.

A rather dram atic example of how library-oriented 
instruction has affected the lives of students was re 
ported in the New York Times of December 28 under 
the headline, “ Holiday Study Spectacular Brings 
Standing Room  Only at the L ibrary .” In  the article, 
officials of the New York Public L ibrary a t 5th Ave
nue and 42nd Street were quoted as saying th a t the 
week between Christmas and New Y ear’s was the 
busiest and most hectic tha t they had ever experi
enced. No fewer than  15,000 people entered the build 
ing each day. Most of them  were vacationing college 
students from all parts of the country who were work
ing feverishly on term  papers. Reading rooms were so 
crowded tha t “ Standing Room  O nly” signs were 
posted a t all entrances to discourage “ unnecessary” 
library use. T he library’s regular patrons including 
authors, professors, businessmen and other researchers 
were advised to stay a t home until the deluge had 
subsided and the students had returned to classes once 
more.

T he New York Public L ibrary was not the only 
institution that has had such an experience. Similar 
accounts have come from most of the large public and 
academic libraries where heavy use by students has 
also been reported during Thanksgiving, spring and 
other college vacations.

Summer Issue
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Lejl: Librarian John R. McKenna inspecting one o j the 600 reels o j microfilm which contain the 
papers, public and private, ofi three generations oJ the Adams fam ily. Shown center above is the micro
print edition ofi T hree Centuries o f English and Am erican Plays containing original editions ofi 
over 5,000 plays published between 1500 and 1800.

Because of these overwhelming demands, m any li
braries have been forced to curtail their services to 
students from other institutions in fairness to their 
own constituents.

W hy do these students have to go to other libraries? 
T he m ain reason is that their own libraries cannot 
provide the books and periodicals necessary for their 
research. In  some cases topics are so specialized that 
an undergraduate college library could not be ex
pected to have the required m aterials ; but, in far too 
m any instances, college libraries lack even the most 
essential journals and source materials. This distress
ing fact was revealed in a recent publication of the 
American Library Association entitled National In
ventory oJ Library Needs which reported the results of a 
survey of academic libraries throughout the country. 
The study revealed tha t 73 per cent of the four-year 
colleges had libraries whose collections fell below the 
standards of the American Library Association 
(50,000 volumes for up to 600 students, and 10,000 
volumes for each 200 additional students). W hile 
these figures ignore the factor of quality, it is reassur
ing to know that the S tarr L ibrary has over 160,000 
volumes and is adding between five and six thousand 
volumes a year. However, it m ust be emphasized that 
the standards m entioned above are minimums and 
not goals. We still have a considerable way to travel 
before we have a library collection tha t will support 
the standards of excellence that have been set by the 
M iddlebury faculty.

W e have, however, taken some im portant begin
ning steps towards meeting the needs of the whole 
academic program . Substantial increases to the li
brary budget have enabled most departm ents to fill 
gaps in their subject areas and to acquire more of the 
recent publications. A supplem entary allotm ent of 
$20,000 provided by the Ford Challenge G rant has 
made it possible for the L ibrary to purchase expensive 
research m aterials which were beyond the reach of

the annual budget allotment.
A large portion of the funds were spent for files 

of such im portant learned journals as: Angewandte 
Chemie, American Political Science Review, Boletin de la 
Real Academia, Bulletin of Hispanic Studies, Economic 
History Review, Evolution, Journal of English and Ger
manic Philology, Sewanee Review, ^eitschrift fu r  Roman- 
ische Philologie and Mediaeval Studies. Microfilm files of 
the Boston Evening Transcript and the Philadelphia Public 
Ledger covering the Civil W ar Period were purchased 
in anticipation of the needs of a new course in the 
History D epartm ent. O ther im portant purchases in 
cluded: Haydn, Werke; Handel, Werke; Palestrina. 
Opere Complete; American M athem atical Society, 
Transactions; G reat Britain, Parliamentary Debates 
1803-1820; Studi Danteschi; Letteratura Italiana; U nited 
Nations. Official Documents 1947—1952.

Two outstanding acquisitions are worthy of more 
detailed description. T he first is the microfilm edition 
of the Adams Papers which is contained in 608 reels. 
Here are included exact facsimiles of all of the Papers, 
both public and private, of President Jo h n  Adams 
(1735-1826), President Jo h n  Quincy Adams (1767- 
1848) and Charles Francis Adams (1807-1886) to 
gether with the papers of their wives and children. 
W ith this collection available, students of History, 
L iterature and Political Science will have access to a 
wealth of original sources including: autobiographi
cal m aterial, diaries, letters, financial records, legal 
papers, literary m aterial and political writings cover
ing a century and a half of American life.

T he second is the m icroprint edition of Three Cen
turies of English and American Plays which contains 
more than  5,000 plays, including every im portant 
play published in the English language in England 
from the year 1500 through 1800, and in the U nited 
States from 1714 through 1830, together with many 
manuscripts never before published.

As M iddlebury expands its programs of independ
ent study, more m aterials of this nature will have to
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Left: David E. Robinson, ’67, listening to a recording of Shakespeare’s M easure for M easure. 
Center: Thoreau’s personal ro/;)' q /W alden— one of the many treasures in the Abernethy Collection—  
IS admired by Mrs. Sandra Gaunt. Right: IViUiam H. Hays, III, ’67, consulting a current journal in 
the reading room.
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be acquired. T he cost will be high, bu t money will be 
well spent since most authorities agree that one of the 
best measures of the excellence of a college or univer
sity is the size and quality of its library collections. If 
an institution has the best physical p lant in the world 
and lacks an adequate book collection, it can never 
hope to attain  distinction. T he quality of the library 
is the chief factor in determ ining the quality of edu
cation tha t a college provides and the type of faculty 
it can recruit.

\Vhat is the optim um  size of a college library? 
There is no easy answer to this question, bu t a library 
collection should be broad enough and deep enough 
to support all phases of the educational program. 
Geographical location is an im portant factor in de
term ining size. If a college is situated in an urban cen
ter close to large university libraries, it will not need 
as m any books as one located in a small New England 
town. T he nature of the academic program  is another 
factor that will have some bearing on the size of a col
lection. If a college offers advanced degrees, or has 
embarked on a rigorous program  of independent 
study, it will need m ore periodicals and source m a
terials than one that has lim ited course offerings. If 
the college has a research-minded faculty, it will have 
to possess richer library resources. Good teachers are 
not attracted by meager library facilities, and good 
students are not attracted by mediocre teaching.

Gountless words have been written and spoken re
garding the im portance of the library in the academic 
comnrunity. M any colorful m etaphors have been used 
to describe its function, bu t the statement m ade by 
Paul Buck in 1954, shortly after he was appointed 
Director of Libraries a t H arvard, seems to summarize 
all of them :
First, the library is the heart of education.^ Every educa

tional advance depends upon its resources and, in 
large measure, the degree of the advance is propor
tionate to the potential of the library to respond. This 
is why we must have great libraries on our own cam-
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puses. It is fine for scholars to go from Iowa to the 
Newberry Library; but the scholar must operate from 
a base, and there must be a strong and adequate li
brary at that base. The library has been the heart of 
the educational process since universities began, when 
professors had to read books to their students, and to
day, despite their great laboratories, even scientists 
must continue to consult books.

Second, methods and fashions in education change from 
generation to generation, but each generation uses 
the library as a means of realizing its aims ; hence the 
library remains the great conservator of learning. An 
investment in a library is a permanent investment, 
guaranteeing returns for centuries to come. This is 
why it is not enough to collect only what is needed by 
the professors who happen to be on your faculty today.

Third, a quality education is impossible without a quali
ty library. When working on the development of our 
general education program at Harvard, I compared 
the student in many college courses to a traveler 
abroad who keeps his nose in the guide-book and 
never looks at the life around him. Teaching with 
textbooks means offering the student only a guide
book instead of the variation and the depth of experi
ence to be found in living books. The Harvard Law 
School is a great school ; it also has the greatest legal 
library in the world. These two facts are related. The 
Harvard Graduate School of Business Administration 
is outstanding, and it has one of the greatest libraries 
in its field. I repeat that you cannot have a quality 
education without a quality library.

Fourth, you cannot have a quality faculty without a 
quality library. I used to find the resources of the Har
vard Library very helpful when attracting professors 
to our faculty. Our salary scale, which is rather high, 
was less important—living costs vary, and so do peo
ple’s habits in using money. The most important con
sideration was the morale of the faculty, which in
volved the University’s policies with regard to aca
demic freedom and the way in which a professor is al
lowed to operate. Second only to this in importance 
was the Library. In terms of cash, I should estimate it 
was worth three thousand {Please turn to page 18)
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T H E  M ID D LEBU R Y  STU D EN T;

TXrOUR YEARS AT MiDDLEBURY COLLEGE. W hat 
y  have they been like and w hat do they mean?

Looking back over our tim e spent here in the 
splendid isolation of the Verm ont countryside, we see 
th a t we have been playing a variety of roles. As in 
dividuals we have pursued our own social, academic 
and extra-curricular interests. As participants in the 
com m unity life of a small coeducational college, we 
have worked for change th a t would m ake tha t life 
more satisfactory and somehow more “ real.” As 
spectators and witnesses, we have watched unfold the 
“ d ram a” of a small liberal arts college attem pting to 
m eet the challenges of the tw entieth century.

In  all our roles, we have been alternately en
thusiastic about the College’s com m itm ent to the 
ideal of a “ center of excellence,” angry when that 
high purpose seemed to betray our own purposes, 
resentful a t w hat seemed to be narrow, Victorian 
ideas always blocking our way to a better life, dis
gusted w ith our m iddle class, com placent selves for 
failing to respond, to contribute, to create, im patient 
w ith an  isolated V erm ont college tha t seemed to 
divorce us from the really significant issues of the day.

We see, however, th a t within the framework of 
routine activities—classes, conferences, tests, big 
weekends, papers, sports events, research projects, 
letters to the editor, fund drives, committees and 
subcommittees—we have been developing and ex
ploring. We find tha t our attitudes towards ourselves.

An outstanding senior reflects 
on her four years at M iddlebury

"Ulje M/e

during her undergraduate years at the 
College was an honor student. She served as an Editor of |[ 
The Campus and engaged in several other extracurricular j 
activities. She plans to enter the publishing field.

our community and our world have been m aturing. 
Beyond our individual growth and change, we see 
tha t the College has also been changing and growing, 
slowly but significantly. President Armstrong, in 
describing the state of the College to the Ford 
Foundation two years ago, said tha t M iddlebury, 
“ like a coiled spring,” has “ stored energy which is 
dem anding release.” He went on, “ M iddlebury has 
come upon a m om ent when it can move forward in 
ways tha t make an essential difference.”

This “ m om ent” in the history of the College, this 
tim e of acceptance of challenge and transition, has 
been “ our m om ent.” For four years we have been 
living with the potential of M iddlebury College. We 
have criticized, loudly, when we thought tha t po
tential was not being translated into achievement 
quickly enough ; we have voiced our disappointm ent 
when what was achieved seemed somehow to fall 
short of the goal. At times, to the dismay of the adm in
istration, we have seemed obstinately less concerned 
with the far-distant goal and more interested in the 
here and now.

Through it all, we have been part of the potential 
and part of the energy dem anding release. A look at 
our four-year “ record” shows that often our energies 
have been channeled into constructive change. We 
saw legitim ate needs and sought responsible ways to 
m eet them.

Perhaps the H onor Code represents our greatest
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contribution to Micldlebury life. M any of our class
mates worked for its adoption, all of us have lived 
under it, and most of us have lived by it. During this 
the first year of the code’s operation we have learned 
to appreciate the more relaxed atmosphere of un- 
proctored exams ; we have delighted in not having to 
trudge down to the Field House for exams and find 
our assigned desk in our assigned row. M ore im 
portantly, we value w hat the code represents—our 
willingness to accept responsibility for a life in a 
particular kind of a community, a community 
grounded in a common com m itm ent to high m oral 
ideals.

The battle for the H onor Code tha t culm inated 
last year with its acceptance by the student body has 
gone hand in hand with another student struggle, the 
attem pt to change w hat has seemed to us an  overly- 
restrictive social code. W e have dem anded more 
freedom, and, looking back to the way things were 
when we came, we see tha t our code has been con
siderably liberalized.

This year the traditional “ clash” between students 
and adm inistration about social freedom bore 
significant results. A committee of women organized 
to investigate possible reform of social regulations 
worked with the Dean of W omen and came up with 
proposed changes that won adm inistration approval. 
In  this instance, we learned that social reform was 
less a bloody battle than a dialogue between students 
and adm inistration; we learned also tha t a responsi
ble attitude could make possible reasonable change.

W omen’s hours during week nights, which were 
once 10 and 11 p.m. for freshmen and upperclassmen 
respectively, are now 11 and 12 p.m. In  addition, 
senior women have won the privilege to stay out past 
curfew. After almost a semester in operation, the new 
system allowing senior women more freedom seems 
to be working satisfactorily.

O pen m en’s dorm itory lounges to go along with the 
open hours in fraternity houses and sorority rooms 
won last year became a reality this year. “ Parietal 
hours,” regular open hours allowing visits between 
men and women in each o ther’s dorms during week
ends, became a particularly lively issue this year. 
Parietal hours, indeed, seemed to become the focus 
of all our hopes for a more liberal social life a t this 
College. O ur classmates presented w hat seemed to be 
reasonable proposals, and, when those proposals were 
altered by the adm inistration, we had the vague sense 
that our cause had been betrayed. Instead of a com
pletely new system of regular open hours in m en’s 
dorms, we were obliged to extend the present open 
house system. U nder the revised system, open hours in 
dorms could be frequent but not regular ; doors had 
to be left completely open at all tim es; and open

houses had to be “ registered” by from 20 to 30 resi
dents ahead of time.

President Arm strong’s argum ent tha t the present 
m en’s dormitories “ are not built for mixed social 
activities on a regular basis” seemed m ore like an 
excuse to our more avid pro-parietal classmates, and 
even his rem ark tha t “ new coeducational facilities 
which will m eet the legitimate needs of students for 
appropriate privacy” could be part of M iddlebury’s 
future failed to bring reassurance. The promise of 
long-range plans did not seem to quiet the demands 
of the here and now.

W hen the dust cleared, we nevertheless found that 
we had a workable, flexible open house system and 
tha t the future held out hope for more change and 
more liberalization.

We have also been busy initiating change in areas 
other than  academic and social regulations during 
our four years here. O ur changes have been large and 
small; some have failed while others have succeeded. 
But throughout our time here, there has been a re 
fusal to leave things the way they were if they did not 
come up to our ideal of what a liberal arts college 
should be and w hat it should provide for its students. 
W e worked to extend library hours and succeeded. 
W e saw the need for a better phone system and 
agitated until satisfactory changes were made.

It seemed unfair to allow driving privileges only to 
senior m en and women and jun ior men, so we worked 
to extend privileges to junior women. A student pro
posal for sophomore driving privileges this year met 
an adm inistrative veto which in turn  m et student dis
approval in the form of demonstrations and picketing. 
We have learned to protest against authority  that 
ignores our legitimate needs and now some of us 
wonder whether we have gotten into the habit of 
protesting against authority in any form.

We have been talking up reading periods before 
exams for several years, and this is the year we finally 
got one. Though we were working for m ore than  just 
a two-day breathing space, we seem to be heading in 
the right direction.

We have not failed to point our restless finger of 
change at what seem insignificant targets—the in 
terior decoration of the Crest Room, for example. We 
thought the decor rather antiseptic-looking, and our 
fellow students tried to do something about it by 
exhibiting pop a rt work on the walls. In the last four 
years, our goal has been to work for the kind of life 
from which we can draw  our own satisfaction. This 
drive to create a comm unity to meet our intellectual 
and social needs could only end in colorful splotches on 
Crest Room walls, bu t it has also led to programs like 
the Talladega exchange m eant to stim ulate intellec
tual exchange among students. {Please turn to page 18)
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The Indians Galled It Baggataway
Middlebury’s first lacrosse team which was organized in 1947 

on an informal basis is experiencing winning seasons in the 

1960’s, producing All-Americans, and captivating ardent fans.

B y M ax P. Petersen

A LOYAL MiDDLEBURY sports fan had m astered such 
terms as W ing-T and split end in football and 

even knew w hat blue line and board check m eant in 
hockey, bu t when it came to determining, one sunny 
afternoon this spring, what was going on with a hard, 
little India rubber ball and curved, netted stick, he 
was stumped.

“You say they call it lacrosse?” he queried.
We assured him he had heard correctly and went on 

to point out tha t M iddlebury is the only college in the 
State of Verm ont playing the sport on an intercol
legiate level.

“ New game?” he asked, just as m any have done 
following their first encounter with the sport.

Far from new, lacrosse is probably the oldest of all 
sports played in our colleges and universities. M any 
claim that the game originated among the N orth 
American Indians several hundred years ago while 
others argue the sport m ay have been introduced to 
the continent by the Vikings.

The game was known among the Indians as bag
gataway, their word for ball. French missionaries 
came up with the present nam e in the 1600’s calling 
it “ la crosse,” because the stick resembled a bishop’s 
crosier.

Since those early beginnings lacrosse has taken 
m any forms and has been played for various reasons. 
T he original mass action version with 200 to 1,000 
braves on one team  m ight have appeared more like 
a riot to our m odern M iddlebury sport fan.

The braves attem pted to move the ball through 
two trees or posts by carrying it, batting or throwing 
it with a short netted stick on a playing field covering 
from 500 yards to a half mile. This mass participation 
and the great area of the field indicate that the game 
was a training program  for war.

There also appeared to be religious and ritualistic 
motives connected with the Indian sport. However, 
games of this type stressed less physical contact and

M r. Petersen is Editor of the College’s News Services.

Strength and more graceful movements much like 
women’s lacrosse of today.

Tribes roam ing the southern part of Canada 
passed lacrosse on to the white m an and in 1867, it 
was proclaim ed C anada’s national game. Formal in
troduction of the sport in the U nited States came the 
same year at Saratoga Springs, N.Y. Fair Grounds 
and a pioneer lacrosse club was organized tha t year 
in Troy, N.Y.

U pper New York State and later the Long Island 
area became the principal lacrosse centers as the 
sport grew. Expansion to the M iddle Atlantic area, 
today’s hot bed of lacrosse, came about by pure chance.

Some curious members from the Baltimore A th
letic Club track and field team  watched a tournam ent 
in 1878, at Newport, R .I. They were so fascinated by 
the game that they purchased some of the equipm ent 
to take home with them. It was from this inauspicious 
beginning tha t Baltimore was eventually to become 
the lacrosse capital of the country.

Colleges became interested in the “ rough and tum 
ble sport,” as it was then called, about 1880. Ivy 
League schools. H arvard, Princeton and Columbia, 
were among the first to field teams.

The sport slowly spread to other institutions until 
there were teams in most of the m ajor m etropolitan 
areas of the East. Despite the fact the game was 
played by Indians of the region, northern New 
England is still only sparsely represented by lacrosse 
teams in collegiate circles.

Although students probably wielded a stick on the 
M iddlebury campus long before, lacrosse was finally 
started on an informal basis in the 1947M8 era. T ha t 
first team  had little equipm ent, their playing field 
was any available corner of real estate and there was 
no budget, but the group of boys liked to run  and 
handle a stick.

The determined group, led by H arold Parker, an 
instructor, and Curtis Cushman, a student, finally 
won its fight in 1949 to have lacrosse recognized as 
one of the regular spring sports.

Coached by Parker and Cushman, that first team
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Pete Kirkpatrick, ’68, a midfielder, attempts to scoop up a loose ball while Panther attackman Charlie Park ’68  (left) stands by ready to lend assistance.

had a limited schedule with two “ B” teams, a fresh
m an squad and a pair of varsity games. The team  
successfully launched the sport a t M iddlebury, win
ning its first game with the Union College freshmen, 
16-9.

Following that initial win, the Panthers, captained 
by Guido Tine, ’50, dropped the rem aining four 
games of the season. Varsity letters were awarded to 
30 men on that pioneer squad.

In 1950 M iddlebury’s only win came against the 
R .P .I. “ B” team, but by then the schedule was al
ready starting to get tough. It included such teams as 
Tufts, Williams and Union. This was the first year 
a M iddlebury player gained post season recognition. 
Richard Kroeck, ’52 was nam ed All-New England.

The game’s darkest years a t M iddlebury came 
during the 1951 and 52 seasons when Coach Parker’s 
Charges dropped 13 consecutive games w ithout a 
win. By then the competition was even tougher 
against such teams as H arvard , who had been playing 
the sport 70 years, Amherst, New Ham pshire and 
Springfield.

Coach Parker finally got the taste of success in the 
1953 season, his last one with the team. T he Panthers 
opened tha t cam paign with a convincing 12-6 win 
over Brown, and then went on to beat the University 
of Massachusetts, W orcester Tech and Cham berlain 
for a 4-5  record.

Athletic Director Duke Nelson took over the team  
in 1954 and posted a 2-5 record with wins over New 
England College and UMass. M iddlebury fortunes 
soared the following year when Duke’s squad posted 
the hrst .500 record with four wins and four losses.

The solid individual performance of R ichard C. 
W orthington ’55 was a key to th a t season which in 
cluded impressive wins over H arvard , Ham ilton, 
Massachusetts and W orcester Tech. W orthington set 
several scoring marks tha t stood until recently.

He scored the most goals in one game, seven against 
W .P.I. and six against H arvard , the most goals in a 
season, 25 in eight games, and the most points in a 
year, 32.

W ith the loss of W orthington and several other 
solid performers, lacrosse hit the doldrums at M id-
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Panther goalie Bayard Russ ’(56, an outstanding performer all season, 
{white jersey dark pants) successfully fights off a Hamilton scoring attempt 
as other Middlebury players use physical force to clear the opposition 
from in front of the goal.

dlebury (during the remaincder of the 1950’s. The 
present coach, Joseph J . M orrone, fresh from the 
University of Massachusetts, where he played the 
sport, took over the reigns in 1959.

T he Panthers continued to have their lean years in 
1959 with a 1-5 record, 1960, one win and six losses, 
and 1961, 2-5. Despite a losing season, 1961 m arked 
the first year a M iddlebury lacrosse player received 
national recognition for his performance.

Erik H . Green, ’62, was nam ed All-America. He 
also became the first Panther tha t same year to gain 
the All-Northeast squad, or Taylor Division as it is 
called in lacrosse circles.

Green repeated his performance the following year 
to become the first two-time All-America. His play 
sparked his team  to its hrst .500 season in seven years. 
The annual spring trip to Gonnecticut, Massachusetts 
and the New York M etropolitan area was initiated 
in 1962 by Goach M orrone.

There was a brief recession in 1963 as the team  won 
just four and dropped eight. All was not lost that 
year, for Tom  M ettee, ’63, was nam ed All-America 
and became the first Panther selected to play in the 
annual N orth-South Senior All-Star game. This cam 
paign also m arked the development of a nucleus of 
skilled players tha t were to propel lacrosse to new 
heights.

Those new heights came the very next year when 
M iddlebury waded through some stiff opposition 
to post its first winning season with a 7M -1 record. 
It was 1964 tha t also m arked the beginning of the

Fred Beams era, which just came to an end in June.
Beams, ’66, came to M iddlebury from Loomis 

School, whei’e he had played well and was nam ed to 
the All-New England Prep School team. He not only 
gained a starting berth at midfield with the Panthers, 
but as a sophomore proceeded to rewrite lacrosse rec
ords a t M iddlebury.

He was good enough tha t first year on the varsity 
to make All-Northeast, a feat he accomplished three 
consecutive years. Beams was one of the leading 
scorers in the East tha t year and set a new M iddle
bury scoring record with his 29 goals and 12 assists 
for 41 points.

Beams has broken virtually every M iddlebury 
scoring record with w hat Goach M orrone calls, “one 
of the fastest if not the fastest shots in the country.” 
His shot approaches the nets from almost any angle 
a t speeds close to 100 m.p.h.

He modestly adm itted tha t his shot has bowled 
over more than  one goalie in the nets and once in 
prep school broke a defenseman’s ribs. Unlike most 
midfielders, Beams developed a unique underhand 
shot which is deceptive and allows the ball to climb 
m uch as a hockey puck does on a slap shot.

The zenith of lacrosse a t M iddlebury came last 
year when the Panthers outclassed nearly every team  
in New England to gain a 10-2 record. This included 
wins over such teams as Holy Gross, Tufts, New 
Ham pshire, Massachusetts, M .I.T . and Amherst.

Although Beams again led the scoring with 31 
goals and five assists, it was the dazzling play of

Middlebury scoring ace and All-America Fred Beams in one of his more 
docile moments as team captain poses here with Coach Morrone who has 
turned out lacrosse All-Americas five of the eight years he has directed the 
Panther team.
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another midfielder, Jed  M aker, ’65, that brought n a 
tional honors to M iddlebury and Coach M orrone. 
M aker, second in scoring, was nam ed All-America 
and chosen to play in the North-South game.

M aker, Beams and Fran Love, ’65, team ed up to 
give M iddlebury the most powerful midfield com 
bination in the Panther’s history. The trio scored 62 
of the 88 goals tha t season.

W ith two of these three midfielders gone and sev
eral inexperienced sophomores in the starting lineup 
M iddlebury had its problems this spring, winning 
five games and losing eight. Beams had a good year 
with 32 goals and five assists and for the fifth tim e in 
the last six years M iddlebury had another All-Amer
ica. In  addition Beams was invited to play in the 
North-South classic held recently in Baltimore. He 
closed his three-year career with 92 goals and 20 as
sists for a 112 point total.

So m any All-Americas from so small a college in so 
short a period of tim e wasn’t just an accident or luck. 
M uch of the credit must go to Coach M orrone who 
has taught them  and developed their natural abilities.

M orrone has been equally successful in soccer 
turning out five different players who have been 
nam ed to eight places on All-America teams since 
1960. As recognition of his achievements M orrone 
will spend eight weeks in Poland this summer under a 
State D epartm ent exchange coaching program .

T he M iddlebury coach will observe, photograph 
and learn Poland’s national sport, soccer. He will be 
exposed to the Polish system of training from the 
am ateur to Olympic levels.

■

Players huddle around Coach Morrone fo r a brief strategy session before 
resuming the game.

Midfielder Nick VanNes ’66, reaches fo r a pass deep in Middlebury ter
ritory after defensemen broke up a Hamilton scoring attempt.

Despite setbacks this year, lacrosse at M iddlebury 
has a bright future. M orrone has already whipped 
green sophomores into seasoned lacrosse veterans to 
form the nucleus of the 1967 squad.

Another encouraging sign is tha t m ore and more 
students coming to M iddlebury have played some 
lacrosse a t more and more prep and high schools. 
There are 60 member colleges of the U SILA  and 
more than  260 independent and public schools play
ing the game today.

According to coaches, officials and m anufacturers 
of lacrosse equipm ent there is a steady annual growth 
in the sport. It is stronger in the U.S. today than  it 
has ever been in the past.

T he all round athlete finds lacrosse most helpful in 
the development of talents for other sports because 
it seems to  combine the best features of several dif
ferent games.

Beams was the best example of this. He explained 
that the game helped tremendously in the develop
m ent of speed and broken field running which m ade 
him an outstanding halfback on the Panther football 
team. Shooting involves m uch the same movements 
used in getting off a shot in hockey or driving a golf 
ball down the fairway, he added.

Playing the game of lacrosse requires stam ina and 
the ability to take it. Beams said. He called the game 
actually rougher than  football because players are 
continually m aking contact either bodily or with a 
stick or both.

M iddlebury’s lacrosse team  and playing field are 
considerably smaller than  what the Indians used in 
their mass action games, but the spirit of competition 
among the Panthers is every bit as keen today as 
among the N orth American Indians of the past.
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THE JUDGING MIND
{Continued from page 5)

mortality and the finiteness of any human judgment, then 
we shall seek our anawers through knowledge, through ex
ploration of the outer and inner universe. The risk in 
judgment can be diminished and the power for approxima
tion to the truth will be enhanced. We will have told our
selves as much of the truth as we know how.

“We shall not cease from exploration 
And the end of all our exploring 
Will be to arrive where we started 
And know the place for the first time.”

T. S. Eliot in “Little Gidding”

ALUMNI SEMINAR
{Continuedfrom page 8)

college as a supply depot for organization men, would 
satisfy my idea of the responsibility of a liberal arts educa
tion in modern society. The former is too inertial and im
plies a keeping up with the past. The latter is too emphat
ically careerist.

“The liberal arts college might better serve the needs of a 
Great Society by emphasizing a viewpoint different from 
careerism and over-specialization. If I describe the view
point—and this is the third possibility in the role of the 
liberal arts college—as that of a responsibly civilized man, 
I expect the phrase will lack ‘color.’ But it lacks neither 
identification nor recognition. We all understand what is 
meant. The civilized man is identifiable with “ the central, 
continuous, and perennial culture of the Western world” 
as an assimilator and revitalizer. Moreover, he is related to 
an ever-changing process in which scientists, philosophers, 
artists, and writers, time-out-of-mind, make their re
vitalizing contribution in human thought and action.”

“ In education as process it is this tradition and what it 
represents in which the stablizing factor of our time is to 
be found. It is in this tradition our civilized students should 
be anchored as assimilators and as creators in their own 
right. And it is precisely this tradition shared as a common 
experience—the one commonly shared experience in a 
curriculum—which has only a fragmented implementa
tion in our liberal arts curriculum today. Where there is a 
commonly shared experience we have an anchor hold, a 
place where a meeting of minds can take place, and where 
a lingua franca of the great ideas common to the Hebraic 
and the Hellenic and the Roman and the Western Euro
pean and the American worlds is understood. In its ab
sence our modern Redburn carries only an outdated guide
book in his pocket. I would amend Melville’s conclusion in 
the guide-book episode in Redburn. “ Every age,” he writes, 
“makes its own guide-book, and the old ones are used for 
waste paper.” Every age, I suggest, makes its own guide
book by assimilating, revitalizing, and creating out of the 
realities of the past the necessities of the present and the 
expectations of the future.”

When Doc finished, an hour and ten minutes had gone 
by since we started—all the panelists had agreed to “about

five minutes” for introductory remarks but professorial 
habits are not easily broken. There were questions from 
the floor. “Did Professor Cook think that the pressures for 
specialization existed at Middlebury.” Yes. The Dean of 
Men was welcomed into “ the Zoo Keepers profession” by 
Doctor James McLeod, Middlebury ’26, Dean of Students 
at Northwestern University. A lady near the fireplace in
sisted that the panel had not paid enough attention to the 
special problems of educating women. I looked desperately 
for Elizabeth Kelly who had had to leave early and the 
five men on the panel looked grim. The meeting ended at 
10:00—called because of the weather and we all dashed 
through the clear, cold night back to the convivial warmth 
of the Inn. There was a telephone call from the baby-sitter 
that my four-year-old daughter had a stomach ache. As we 
drove down the mountain I was sure that my daughter at 
her alumni gatherings in the next century would And the 
world beset with problems and the guide-book of 1966 
quaintly out of date.

THE LIBRARY COLLECTION 
AND THE TEACHING PROGRAM

{Continuedfrom page 11)

dollars a year per man. This is a consideration that 
should not be lost sight of by those who administer 
great universities.

Fifth, a library is vital to proper exploitation of our in
tellectual resources.

Si.xth, the library is essential to maintenance of free ac
cess to ideas, and to the functioning of the untram- 
melcd mind. Thought control will never be successful 
so long as books are freely and widely available. Here 
the laboratory can never take the place of the library.

'Libraries and Universities; Addresses and Reports, by Paul Buck 
(Cambridge. Harvard University Press 1964), p. 9.

THE ROLES WE PLAYED

{Continuedfrom page 13)

All in all, our life here at Middlebury has been charac
terized by change. Some of it we have initiated; other 
change we have only witnessed. We watched with satisfac
tion as large funds were made and ambitious plans laid. 
We saw the Sunderland Language Center being con
structed, and, while we had reservations about the build
ing’s contribution to our life of aesthetic enjoyment, we 
nevertheless recognized its value to Middlebury’s language 
program. We realized also that the future would bring a 
much-needed science center, music-flne arts center and 
additional dormitories. Most significantly, we saw change 
reaching the heart of the College—the faculty and the 
curriculum. Improved salaries will enable the College to 
bring more talented teachers to the campus; the leave pro
gram will give present teachers the opportunity to make 
themselves better, more vitally interested and interesting 
teachers. The effect of changes in procedures for granting 
tenure, as President Armstrong has said, will be “ to pro
mote and to safeguard freedom of investigation and
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r
freedom of exposition.”

Many of us have worked under the new senior program 
initiated this year that allows students greater opportunity 
for advanced independent research in their major field. 
Under the system, which will be adopted by all depart
ments in the next few years, seniors will accumulate credit 
hours by writing a senior thesis in addition to pursuing 
regular independent study programs. Announcements by 
the faculty this spring indicate a trend toward greater cur
riculum flexibility and increased course olïerings.

We recognize the positive change in the direction of “ the 
center of excellence” Dr. Armstrong defined in his in
augural address; yet we also see that more change is 
needed, such as the examination and revision of the credit 
and grading systems, the school calendar, and the freshman 
and sophomore curriculums.

As witnesses and participants in the transition of Middle- 
bury College to a “center of excellence” we have awaited 
eagerly the report of the Ad Hoc Committee on Student 
Life. This committee, formed this year to make recom
mendations concerning the social needs of a changing and 
expanding college, has not disappointed us. It has given 
us much food for thought: what should the Middlebury 
College of 1975 be like to take best advantage of the op
portunities for intellectual growth offered by a co-ed 
residential college?

The Ad Hoc Committee’s recommendations included an 
expanded fraternity system, a system of “societies” that 
would take over the fraternities’ social, housing and dining 
tunctions, and a “commons” system. The final word that 
will determine the direction of future social change at 
Middlebury has yet to be heard.

Four years at Middlebury has meant change in ourselves 
and in the College itself. There has been confusion and 
resentment, but along with those feelings a growing con
viction that the College is going somewhere, that the coil

of pent-up energy is slowly unwinding. We know that in 
ten years Middlebury College will not be the one we 
knew, but we do not know whether it will be the one we 
dreamed about, the one for which we were groping in our 
four years there. We will be able to say that we were there 
in the “moment” of transition and that we made our con
tribution toward positive change.

SPORTS REPORT
Suffering from a larger than usual loss of veteran personnel 

through graduation, the Middlebury College football and soccer 
teams face an uncertain future this fall.

FOOTBALL: Duke and his staff will have their work cut out for 
them when football camp opens September 1. This year instead of 
just filling the slots they are faced with building an entire offensive 
backfield. The defensive team was hit by losses, but not as hard.

About 30 candidates—half of them lettermen—are expected to 
report for camp. One of the keys to the Panther season could be 
sophomore Charlie Brush, who quarterbacked the freshman eleven 
to a 3—1 record last year, passing for six touchdowns and running for 
two more.

SOCCER: Panther players were probably hit harder by losses 
with 12 out of 20 lettermen graduating including two All-Americans 
—J. Davis Webb and Dave Nicholson—and one of the East’s top 
goalies—Bayard Russ.

It will be difficult to come close to matching the 1965 squad, 
which went undefeated with an 8-0-1 record, was co-champion of 
New England Soccer League and one of the top six teams in the 
nation.

SPRING SPORTS: Spring sports teams had their “ups and 
downs,” but overall posted a winning season of 31-24. Most success
ful was the golf team with a good 9-1 mark and a ninth place tie in 
New England competition.

Getting some strong performances from several sophomores and 
steady play from the veterans, the Panther baseball nine also turned 
in a winning season with a 7-6 record.

The tennis team posted a fine performance winning five and losing 
just three. Panther netmen upset favored Vermont in the regular 
season then went on to place seventh in New England collegiate play.

Middlebury trackmen must be labeled the most improved of the 
spring teams. They ended a three-year winless drought to finish with 
a 5-6 record.

The lacrosse team, despite some fine individual play such as All- 
American Fred Beams; failed to keep pace with the 1965 record and 
dropped to 5-8.

I Commencement 1966 marked the 50th Anniversary of the dedication of Mead Chapel. Picture (below) shows construction of the Chapel and Plepburn 
Hall which was opened in September 1916.



Fall Sct iedules  . . .

________2S.

Football
V A R S IT Y

Sept. 17 Rensselaer Polytech
24 W esleyan*

O ct. 1 W orcester T ech *  {Homecoming)
8 W illiam s

15 H am ilton
22 Bates* {Parents’ Day)
29 N orw ich*

N ov. 5 V erm ont

F R E SH M A N

O ct. 8 Rensselaer Poly tech*
15 Am erst
21 N orw ich *
29 W illiam s

N ov. 4 V erm ont*
* hom e gam e

Parents' Weekend
1966

O ct. 21-23

Soccer
V A R SIT Y

Sept. 23 D artm outh*
O ct. 1 W illiam s

5 Springfield*
8 M .I.T .

12 U n ion *
19 V erm ont*
22 C onnecticut* {Parents’ Day)
29 Rensselaer Polytech

A^ov. 5 N orwich

F R E SH M A N

O ct. 6 N orw ich
11 D artm outh*
14 V erm ont
21 Rensselaer Polytech*
29 U nion

* hom e gam e
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